P ONEER

B SEetSAA

20244 PKETA/GETA S&st=Ll2]

Al7|8t o : =XM1} 7|E]

o 2A| : 20241 6& 15(E) 9:00~18:00 E
o EtA 1 HIANEtM QIS T

o =2 : HMIET HojmST} '
o 3| ; HIA0|HOLREIE|/2RHUH|R IS

o 59l ; MolCH HB|X|-O|HZ2l- YBM  [B]a:

28 CAMBRIDGE
oL.O P UNIVERSITY PRESS







Opening Address

]

=287 Wiop Folu=ge] oy datis] AR oA E!

As 22 gojiwgsts] sgozA ofelwo] ¥Yu Aejo] Aol 2024 Fzut
Maejop ol gsta] Aystatial’e] HEA NS Ao FstAYct 53, ole
o7 HolMw oyl statha] Fulo] WAIsH o8] o[ AT oelBAE AE EUch E

51812 A09) SEUNT BT > U= ool FAl Au| @ey

TRUL9 A olF 2afel J|ute] W 2 s
of £wot WAL shsk] olelg Hez I

oo
0
S
rE
fok
uu
o o
o
ol
o,
Rl
i)
i7pS
c
i

CIOIOIA" AV |01 6 s ok 719) ek £ E olw ]
o} PHAlo] e 913 J|dE 2 o= AU oy Agstatiasl 3t AP it
B9oln. O Ue U AAsle Aae £ee ol 512 ey 7]

o
o] olwgo] Tt o] EATL oS FLAsE AF AP
5] &

oyl b AgeraTislst Hatelo] Alejd g5 o we, o e 7]8g Agsts
st29) Aol €7]2 YUt 92 £ stelt 1EQ AN, ¥ HFS ASH Foji
2g Hests srauAlz AR faUth 5 oelo] Rag WA clejio) Y=g s
Tyt
u .



Welcoming Address

o

o
o
K

J)
5%

—

o

<F

A olmg: Al 718 ek FA,

LI “
|

ol 20249 PKETA/GETA &&si=U]s]

wabe Aldjo] go] ReALEA 27t

ol

AL
__OO

or

Aot ojefofl o

A

[

o] 259

U

St
I=]

BUo A2 ofoltel2 TEe] ks g /)

97F o4

s

Al

Y}, o]

7 Solsta

=]
N

st
5}

Sh
=]

Yct.

TA



9:00-10:00

CONFERENCE SCHEDULE

10:00-11:00

Registration

Session 1

Session 2

Concurrent Sessions

Session 3

Session 4

Session 5

11:10-12:10

Keynote Speech

12:10-1:10

AtsIAt: A5

EEAb e R (g

Lunch Break (217%)

Plenary Session 1

oto] 559 o

Plenary Session 2

gl

(o]
(7

1:10-2:00

A
Ea
A,

T

e
AolH AZAI59] o
SENE RS

410

A AT O]
O O v

SAs9 olshet &8
ChatGPTe} #E}]
(Folg,

AFSIRE: A B
E2xk o] QKA

I}
]

AF8] A}
E&ZX}

Session 1

Session 2

Concurrent Sessions

2:10-3:10

Session 3

Session 4 Session 5

3:20-4:20

4:30-5:30

Special Session

5:30-6:00




Concurrent Session 1 (£} A7, BAGs W) 410&
: . Moderator
Time Session 1 .
/Discussant
“Education 5.0"x} 3}o|E{x] 3}o]g| 3
(olslzl, Hgdhist)
A3 A}
Exploring Perspectives of Instructors and Learners on the relzt 3
(0141, Fddign)
10:00-11:00 Integration of Al-based Tools in L2 Classrooms
R Ao Ay
(ll—l'rljv Lﬁtﬂﬁ—u—) EE—K}
CAF 7|9 £9] A7) tfotecd 1@< 93t 7| AAT: CAFS | (HAIE, LAljsta)
£o Am7) 4ol HAYS FHoR
Aed, FAdstw)
11:10-12:10 Keynote Speech
12:10-1:10 Lunch Break (217%)
1:10-2:00 Plenary Sessions
YouTube 537 ¥ Ao UeEPd o] sr5Ate] Ushr] S
(47, Mz S r)atil) APeIAL:
(B7gQl, Ratdst)
2:10-3:10 latrogenic Errors
(Hed, st E=A)
=32dol ol 42 T oAt nixle 9% (29w, Aot
(R, st
ChatGPTZ AM§3 Qo 2% 3 sk Wil ojgt 9
(273, AFatetcsti)
Translingualism and the Formation of Identities: A
Duoethnography of Two Korean ELT Professionals in Higher AL A
Education (A2, =Ag st
3:20-4:20 (YA, frwestn)
(XA, M2AlEH ) EEA
Does Majoring English at College Make any Difference? (Z3d, sdgstn
Developmental Trajectories of English-major Students” and
non-English-major Students’ Comprehension Skills
(8715, siatApREet )
4:30-5:30 Special Session
5:30-6:00 Closing Ceremony/ Research Ethics Workshop




Concurrent Session 2 (F4: 72449 Z2ot=0fstw) 409%

. . Moderator
Time Session 2 .
/Discussant
The IRE/IRF Sequences as Productive for Facilitating
Students’ Speaking .
(@A, F2ojstn) el
(A=7d. ddidtn)
gh=Ql gof Sh5Ae] Qdof, Aal/wst AT gof mids T
10:00-11:00 3t VOT & A
(olgful, BA]sa) EEA
(13,
QuizN: A Promising Gamification Tool for Enhancing ZalobEr)sla)
Vocabulary Learning in EFL Classes EAEE R
(Ol73h AdF, =8eststn)
11:10-12:10 Keynote Speech
12:10-1:10 Lunch Break (217%)
1:10-2:00 Plenary Sessions
SP&AL MARISO AR o] sk Alw Wy
(FHds, A nsSddstdtiaty)
AF3] R}
W} ZAZA S0l JlsA T BAK e
4l K] St N o st
2:10-3:10 Eé]l;]}_g_ ﬂi?ﬂ;}ﬂ-; 45w S0 shy)
» 'O o = 1= E%K}Z
s|Mel, SRt
W9 ABASS ¢ OAE Gol wg e (PR, SR
(A, BAY st
(olsfzl, dgdhist)
Al Bgo] A5GolalsAte] o JH2FE 2L R 2910
=
(FAA, s tistw)
ol 2% 27180l F3HL Yol Sl Bt Y lAlL A7
I (Moju, Bitoish)
3:20-4:20 (0L, Rorxsty)
(B3], "dadiste) E2x}
(=734l shddish)
An Analysis of Young Korean EFL Learners’ Receptive
Knowledge of Different Types of Collocations in Aural and
Written Modes
(AT, 274, el Tojojetin)
4:30-5:30 Special Session
5:30-6:00 Closing Ceremony/ Research Ethics Workshop




Concurrent Session 3 (&% M=, 2

Adrsthst) 408
. . Moderator
Time Session 3 .
/Discussant
Two Types of Indirect Written Corrective Feedback,
Revision, and L2 Development AFB] R}
(MR, ZFug0st) (345
ChatGPTS €83t gJojZ227] medlyl Al gewo] vig: | FA|H 2S5
10:00-11:00 29 =2y 740 eFEMe Ao EREEN
(AX3], Fd5dstw)
EEZx}k:
ol ol shaxte] AR U M 53 TF AN WD B | (zme) qugetn
(Bl itdstw)
11:10-12:10 Keynote Speech
12:10-1:10 Lunch Break (217%)
1:10-2:00 Plenary Sessions
Al o|O]x] /4715 &g Fof s ot A
(Fag dxddn)
: : : AF2] AL
A Study on the Foreign Accents of Chinese English (20]2, BAT)et )
Learners
2:10-3:10 (Yuying Kang, Datong University) E2xp
Patterns of Voice: A Model-Driven Analysis of CES=H
Opinion-Based Argumentative Texts from Korean By S T)5tw)
University Students
(o]gs}, dwdishn)
B PYP Zed9l= 79 gof 2ol 25ap89] 97] S
HoA elzof ujxl: A
(Zld, stx5stu)
(R, 2T sr)sts) JRrny
The Impact of Guilt and Shame on EFL Learners’ _ _
(o]<fo], SArdstw)
3:90-4:20 Self-Assessment of English Proficiency: A Comparison
' ' between College and High School Students
_ E&2xh
(AR oL, AdTyatil) o
EFL Qol2g wgo] glo] zents age AZameuy | (C1Hd dede)
CEEL-ERS B b
(ol g7, A=cjetin)
(23], giAtistw)
4:30-5:30 Special Session
5:30-6:00

Closing Ceremony/ Research Ethics Workshop




stw) 4055

Concurrent Session 4 (7} 9 |g, 2 A&l
. . Moderator
Time Session 4 .
/Discussant
Effects of TTS and ASR App-based Corrective Feedback
Activities on College Students’ English Pronunciation
Intelligibilit
o A8 A}
(B, B4 S ) ‘ _
ol dEl LA dAE JluF weol digt Ad. 94 2 g | (B #EHED)
10:00-11:00 7ko] A Al
L ENARL R EEA
BY ol 2YolA LR FEol fherye] A eeely | (BFH B
Aapol] oA AT
(o]7hg, RAtelZoftystin)
11:10-12:10 Keynote Speech
12:10-1:10 Lunch Break (217%)
1:10-2:00 Plenary Sessions
T xAAE HEF o]l DS At 2 fEE
So S POl e L S5 A wEo UAE I AL}
(A, Ag8dsst) (o)<
AlZ 283 Qo] 138 A&t 2o sMise] ¢y @ 7] | FYASHHL)
2:10-3:10 s Aas, OAg e ojARs 9F
(BEe, =Atojxln535ta) EEA
A Bibliometric Analysis of Artificial Intelligence and Teachers (GAIA
Research S et)
(A58, o4, sh=egoitistn)
Experiencing Real-World Learning through PBL in EFL College

Reading Classes Based on Learner Perceptions

(0], o3, =otststn)
The Effect of e-book Reading Activities on Basic English Ate]At:
Literacy and the Learning Attitudes of Middle School (Fag, Sartiety)
3:20-4:20 English Underachievers
(AT, i=Atolxl L 53t) EEAT
(WA, Zxo)st) (Fagh dAxgsta)
Using TalkPal Al as a Motivational Tool
(Melanie Piacente, Hoekyeung Kim, SUNY Binghamton)
4:30-5:30 Special Session
5:30-6:00 Closing Ceremony/ Research Ethics Workshop
- 7 -




Concurrent Session 5 (&A: 71440], =

Fersdista) 4045
. . Moderator
Time Session 5 .
/Discussant
ol 2%l chat FAYEel & A ofsh: A et A
(FA2Yg. AEe)
(B]As], Asrdista) A}3] A}
L2 9lo] QA wat apgolalel espr] £l oigt el g | 2 S(FEHNE
10:00-11:00 (Aojw, Bitoish)
EZx}:
Motivation to Learn English among Today’'s Adult Korean (A&
Learners of English: From Motivational Dichotomies to a S eta)
Continuum Perspective
(R, whe s, shasEACsl)
11:10-12:10 Keynote Speech
12:10-1:10 Lunch Break (217%)
1:10-2:00

Plenary Sessions

5t ChatGPTO] AA|A M7} m-SA Weto] o]
CESIE S

AEPY
-1 O QLN |
(F&E, s9Hgw)
(A, diteteldistn)

Whose the Kkiller?: Korean College Students’ Discursive
7135 RA

Constructions of “Killer Questions” in Korean College Entrance ( ’ !
2:10-3:10 Exams through a Discursive Psychology Approach

(A, ot Srhetal)

EEA}
(AAg, ==xostn)
Zau Jole71sdE7e] Jratrgrls & A
(2| A38], Axoistn)
(UiR1g]. &Foist)
(WS, = usu7dgrtd)

3:20-4:20

4:30-5:30 Special Session

5:30-6:00

Closing Ceremony/ Research Ethics Workshop
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SPRIA (2023.07.05). ME| A2 @ualo] Al S B Fo] S g
https://www.hani.co.kr/arti/international/globaleconomy/1098921.html

B, dsk, AaAl, A3, olAlR. (2021). PISA 2018 Zujof YErd 2ajuje) spyEe] F2Y
g9 §7 SHKICE olsrHo]m]; ORM 2021-40-2). t=uw-sat7g g7

StAlE. (2023.11.16.). §t=423  "ARIAAFHESAL  AlR OiAE ¥ Ao
https://www.yna.co.kr/view/AKR20231116059500002

Arshad M., & Chung J. M. (2022). Practical recommendations for considering culture, race,

(o)

re
N

F
72

and ethnicity in personality psychology. Social and Personality Psychology Compass,
162), 1-16.

Berry, J. W., Lonner W. J., & Best D. L. (2022). The advent of cross-cultural psychology.
The Journal of Cross-Cultural Psychology, 537-8), 715-728.

Bezin E., & Moizeau F. (2017). Cultural dynamics, social mobility, and urban segregation.
Journal of Urban Economics, 99, 173-187.

OECD (2020). TALIS 2018 results (Volume VI): Are students ready to thrive in an
Interconnected world? OECD Publishing.

Shin, D. (2017). Teaching English thru an Al assistant. In H. Kim (Ed.), Special colloquium
part 1: English Education in the era of 4th industrial revolution (p. 34). KATE.

Author: Al =32

-Victoria University of Wellington 2-8-210]
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E-mail: sdhera@gmail.com

Homepage: https://cafe.daum.net/sdhera

_‘l‘l_


mailto:sdhera@gmail.com

PLENARY SPEAKER
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S2= 4xF AFFEEY Algof] A glon, st Y EQ] 4, 29%E 7]e9 WA
loTe] tizabr} 2je] At w= Fofo] & WakE Xt 53], A5Als 7le2 Ao
WSOA 7RISt et ARl mowl g, tighy ot ©d 24S 7Fsstl st u&
o] A& dAIA o7 FFAAIZ|L Qit}t. B ¥rRofAl= LLM(Large Language Models)S 7|¥t
02 s} Chat GPT} 22 =10] rhofst &2 A= 47fstn, o] 70| AEA9l WAl
7o) AAIste A2 AT 75 e wolstuA} sttt B3], $1Ro] nSatn Goj5d
of AE8H GPT JI¥ AP G ARl S AHUst 5 U SO YA o] 53
(Productive Skill) &= g LLM9| 5744 7ItiE B+ olidoltt. otx|ete=z, olzfgt

=
AR Aol 8o] WeltlS ojwA HEAZ 4 Y=AS AR A St

Author: §¥A

RAgstuAtHOstE g 71 =5ty Jo] WA}
Google for Education 5%l E
Google for Education 5% I X]
Google for Education 59 SAI7H#VIA21)
Applied Digital Skills Ambassador

Mote Ambassador

EdPuzzle Coach 2022-2023

Yo A 1197 15sEA Gl 2XT Aok AAAE EREA9l Qo] mg He
W BYL AL 9ov], 3] olREE Fol 20 HESHE T WS Astn Ak

faithful.byungsun@gmail.com
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PLENARY SPEAKER
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2018, (H=)2EE MOHE 9(&

2019, (M

!

&) 23
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]

2021, (M) AlAL

ol olais &&

HZRs

2021, (ME) =8H +2

2020. (M4

2020. (M=) Al B0l D22

2023, (X&) SHGPT2HEED |

o WakAlL MOEA =S54 ElélEé
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Al(Artificial Intelligent, 213X15)

olzto| X|5H S5 DUstol
FETE A AE

A —
sts Ay | AE

earnin

perceiving

Planning reasoning

0

hitps://news.skhynix.co kr/post/fall-around-ai-1

212 X|= (Artificial Intelligence)

QIZte| X5 Mefsto] O 5HEE AREU 2P E = U=S 2HEE= 7|

M

M4l2{d (Machine Learning)

A A glo| ZHREED}HOEE o|dles atasin
CIOJE{0j| A 5t MHEIS J|UIOR =2 & Qlo = 3t J|2
El2{'d (Deep Learning)
2UzZhe| | MAYS mf2fslof
CIO|EIE HISHo 2 slgtt MRS JjHtos F25t £ Qe E 51|
A48 Al (Generative Al)

O|8xte| S8 270 Mzt HnH= Ml L= Q12 XS

LLM GAN VAE

AlZ| GIOIE = D= (S atsd, 22X 2,2021)
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FoUE d38on?

Step 1 Step 2 Step 3 Step 4

ChatGPT on

ChatGPT:
The Al Explains Itself

SeamlessExpressive
! SPANISH

https://seamless. metademolab.com/

wyAl 22 - LHNO] SO Sl8F BESD)

(1 | chatoproinsns e (2 ] msensssmu=uw)

4.0 5t 7| £50 TTS(Texe To Speech) 2 ARB-&f 14}

9l A2 el o] AL ALY AFBE 97HH 1) O <12

== NaturalReader't= B s A8

aa MRS
0§, 2-191e

LR

I OS] o

ZILHORM A S
Y=EY

2= LhSHE lola Zhars

| B momysn e

[E  Here's an example conversation between an empioyee and a customer |~ - :
fon

Exv e HiThers! Welcome 10 our restaurant. Doyou have a resenvatian’

tourist destir

Customern Just we:
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SPECIAL SESSION

RS &8

2

SARAY] AA: Folw gtz HE

dofsiEnt opyet wast Atmo] ZAok FRet AT S shal
& == o8/ 245h=A] dotEilAr ottt 241 Likert Scale
Atrss 92 & o] AlREE Re ARESHY of@7 SAEMS &

J(parametric test)2

Ay 7(
LA E4e B4 Z4(@dn 2AH)E AMESHY S4ddste vHE AR ot (0]&F,
2017). B40d4L 2Tl A2 s TEttl 75N, t-A4at ANOVAGRZAREA)7E o
710 &3ttt ] 2AH A (non-parametric test)> 574 245 AR&sto] AT 2xs 5
JetstA] fot® He 7 AR wWioldt o] RAYYH S W] AR rs g=X] ¢

= o

A AA HolH(HA ol £+ «f HolH)d O AMEEY, vleA =Y A E HolH
ofjA] "Hloju Zro] QS mjx= giyt™&o|tt. Mann-Whitney U-ZAAojt} Wilcoxon A4,
Kruskal-Wallis 724, Friedman 724 So| @™ H| R 7R o sjEshct.
- 21E0le 1Y FAYRol Ao WA, SHEE t-d%(unpaired t-test)2 + 7
S3AQA 252 v ud o AMEEY, £ 159 F4to]l sYsttty gttt o] AR Y
= 189 i Ro]E ZAAsSH= Zlo|th. Mann-Whitney 7374 (Mann-Whitney

Hx = ng o AMEEU, HojEr} FR xS TGEA] Qlotw
59 594 Atolg ARst: Zolth hSEE t-7%(paired
2% o A}%ﬂﬂq = AAe) BEATH A2 =YX
gtk o] Aol fAe £ AF 1l WF Aoz At olth Wilcoxon
5| 7z

Blud of AREStH dlolE7t A+t
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epeated-measures ANOVA)2 &
I7b M2 =ddelx] gotw k. o] 2o BAe wEY Sy 1§ T B

i i 1 1w ;I_ —y i}ol

AR 5= Z1olth. Kruskal-Wallis Z2& (Kruskal-Wallis test)2 v|ZpAlog 05 7F &

A4 ApolE AACE, AR E TEA] o= Hojgo AEEY FAix 7P Qlol= A}
7

o] 7}53tct. Friedman 7% (Friedman test)e SFEEA oA v|R4pAoz T2 7F F9
xolE ZAASIH, AFELE w2 gL dolgo] AQEct o] 7AYol EBALo uhE
oA S Atol& HAske Zolt
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ol 9ltt.
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977, -2, ANOVA
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Author: o]

~
__O_l

- University of Illinois at Urbana-Champaign ¢10]

we1d)

Agtulg (HoolH,

SS

HU

a

ol

io

e,

E-mail: yleeuiuc@cnu.ac.kr
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Concurrent Session 1 (£} A7, BAGs W) 410&
. . Moderator
Time Session 1 .
/Discussant
“Education 5.0"1} &}o|E{x| s}o]g =
(o]3]1Al, HAddistu)
- : A3 A}
Exploring Perspectives of Instructors and Learners on the (Z0]A], Zricysta)
10:00-11:00 Integration of Ai—lzased}\Tools}m L2 Classrooms
(WSA, eAThel) eax:
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This session focuses on Edutech 5.0 and the High Touch, High Tech approach,
highlighting the transformative impact on English education with a synthesis of
global and local insights. It examines how advancements such as generative Al and
blockchain are revolutionizing EFL instruction through personalized, adaptive
learning experiences. This session will particularly explore the role of
blockchain-based digital badges in credentialing and the enhancement of teaching
methods through large language models, illustrating a future where technology
meets personalized education needs. This integration signifies a future where
education is not only more responsive and tailored, but also transparent and
globally recognized, empowering students and educators alike.

Author

HyeJin Lee, Ph.D., received her PhD in Foreign and Second Language Education
from the State University of New York at Buffalo and is currently an assistant
professor at Wonkwang University.
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Exploring Perspectives of Instructors and Learners on the Integration
of Al-based Tools in L2 Classrooms

A
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The purpose of this study is to explore learners' and instructors' perceptions of
Al-based technologies in higher education. 97 participants(learners: 61, L2
instructors: 36) participated in an online survey on academic integrity issues
related to Al-based tools in educational settings. There were two research
questions posed in the study. In the first question, five key factors were identified:
attitudes toward Al-based tools, concerns about these tools, possible challenges,
potential threats, and possible benefits. In relation to the second question, a
one-way ANOVA revealed significant differences in perceptions concerning
Al-based tools and potential threats, with learners and instructors showing
distinct perspectives. Participants were keenly aware of the benefits and
challenges of Al technologies, emphasizing the need for continuous training in
their use. Consequently, in Korea, it calls for the development of flexible,
culturally relevant guidelines that align with legal and regulatory standards,
involving a range of stakeholders to ensure academic integrity. Research

limitations and research directions were discussed further.
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latrogenic Errors

(@Athet)

latrogenic refers to something that is “"caused by medical examination or
treatment." The term finds its etymological roots in the Greek words iatros
(pertaining to physicians) and genic (pertaining to production and creation). So, it
denotes adverse effects or complications resulting from medical interventions or
prescribed treatments.

latrogenic errors in English education or second language acquisition refer to
mistakes or unintended negative outcomes that arise as a result of instructional
practices, methodologies, or interventions in the context of English language
education or the acquisition of a second language. These errors may manifest in
various forms, such as misconceptions about language rules, ineffective teaching
strategies, or misleading grammatical terms. Understanding and addressing
iatrogenic errors are crucial in improving the efficacy and quality of language
education programs, ensuring that learners receive accurate and beneficial
guidance in their language learning endeavors.

[atrogenic errors in the domain of English education or second language
acquisition may include an overemphasis on grammar rules at the expense of
meaningful communication, reliance solely on translation methods which hinder the
development of fluency and natural language use, ineffective pronunciation
instruction leading to persistent mispronunciation habits, inadequate incorporation
of cultural context resulting in misunderstandings or insensitivity, overcorrection of
errors causing learner frustration and inhibition, and inflexible teaching methods
that fail to accommodate individual learner needs and preferences. Addressing
iatrogenic errors necessitates a nuanced understanding of language teaching
principles and methodologies, coupled with ongoing reflection and adaptation by
educators to ensure that instruction fosters holistic language acquisition and

proficiency among learners without hurting accuracy.

Author

Associate Professor Shin Eunyoung is a faculty member in the English Education
Department at Sunchon National University. With a specialization in Second
Language Acquisition, her instructional focus encompasses English Grammar
Pedagogy, Multimedia Pedagogy, and English Composition Teaching, where she
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navigates the intersection of theory and practice to cultivate effective language
learning environments.

o]t ¥: shiney@scnu.ac.kr
H2hA]: 061-750-3323
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Translingualism and the Formation of Identities: A Duoethnography of

Two Korean ELT Professionals in Higher Education

Jae-hyun Im

(Daegu National University of Education)
G Yeon Park

(University of Seoul)

English teacher identity research has been often discussed through the lens of
native versus nonnative-English-speaking teachers, against which translanguaging
is suggested as a counternarrative approach. Utilizing the theoretical and
methodological intersection of translingualism and duoethnography, this study
illustrates the identity formation of two Korean researchers who seek
translingualism. The selected dialogues regarding English language teaching (ELT)
issues demonstrate how the authors’ translanguaging instinct and mindset are
realized in the context of researching, teaching, using, and probing translinguistic
identity. The discussion portrays their realization of identities shuttling between
“translinguist” and “translanguager” in individual and collective spaces. The study
suggests pedagogical implications for language teachers, teacher educators, and
researchers, as well as methodological implications for those considering using
duoethnography for exploring translinguistic identity. The study contributes to an
emerging discussion on what it means to transform ELT in higher education by
acknowledging the translinguistic identity among English language learners,
teachers, teacher educators, and researchers.

Keywords: Duoethnography, Translinguistic identity, Teacher identity, English
language teaching, Translanguager, Translinguist
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1. Jae-hyun Im is an Assistant Professor at Daegu National University of Education,
Korea. His research interests include translanguaging, teacher identity, and
discursive psychology. His recent publications can be found in Applied Linguistics
Review, Education as Change, and Journal of Language, ldentity, and Education.
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2. G Yeon Park is a University Lecturer at the University of Seoul. Her research
interests include translingual practice among multilinguals, English as a second or
foreign language (ESL/EFL), academic writing, and literacy education in Rwanda.
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Does Majoring English at College Make any Difference? Developmental
Trajectories of English-major Students’ and non-English-major

Students’ Comprehension Skills

Kichan Park
(Republic of Korea Naval Academy)

English (or English Language and Literature) used to be regarded as a major
that was worth studying in Korean colleges over the past several decades because
it was believed that majoring English would be helpful for improving English skills.
However, these days, the popularity of English as a major has been declining, and
the number of English Department has been decreasing. One of the reasons for
these recent phenomena may be some doubt about the effectiveness of majoring
English on the development of students’ English skills in the Korean college
context in which not only English-major students but also many non-English-major
students make lots of efforts to learn English for their future careers. To resolve
this doubt, this longitudinal study compares the developmental trajectories of
English-major and non-English-major students’ comprehension skills shown in
their TOEIC scores that were annually obtained over four years. A series of
analyses found that although both groups of students significantly improved their
English comprehension skills during their four-year study at a college, intermediate
learners who majored English achieved greater improvement compared to those
who did not major English. Based on these findings, we suggest that majoring
English indeed makes a noticeable difference in students’ English skills.

Author

Kichan Park is an Assistant professor of English at the Republic of Korea Naval
Academy. He obtained a PhD in Second Language Acquisition at University of
Maryland College Park. His research interests include Second Language Processing,

Language Assessment and Task-Based Language Teaching.

park@navy.ac.kr
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The IRE/IRF Sequences as Productive for Facilitating Students’
Speaking

Typically, in English language teaching and learning, an approach where the
teacher holds most control and directs the classroom interactions is seen as
counterproductive. This setup limits students' chances to practice speaking and
express their own thoughts effectively. Some scholars suggest alternative
interaction methods, such as IDE sequences, to broaden the scope beyond
traditional IRE/IRF formats. However, recent studies have primarily focused on
these formats in writing and teacher feedback, neglecting the potential benefits of
teacher-centered IRE/IRF for speaking skill development. Thus, further
investigation is necessary to explore how such interactions can enhance learning
opportunities, particularly in speaking classes for low-intermediate university
students. This study aims to delve into the ways in which teacher-dominated
IRE/IRF interactions facilitate learning in speaking classes. A case study research
approach was employed to investigate the correlation between the dominant
interactions of two professors and the achievement of students' learning objectives
in their speaking classes. Over a period of four weeks, comprising 36 hours, six
speaking classes conducted by two native English-speaking professors were
observed and recorded on video.

To highlight one important finding, a teacher, Jane focused on the topic of
family in her teaching unit with the aim of fostering authentic language usage and
enhancing students' communication abilities. To realize these objectives, Jane
employed her IRE/IRF sequences to assign tasks to students aimed at encouraging
them to converse using more natural, colloquial English. In one instance, Jane
demonstrated to her students how to inquire about family matters and exemplified
how to engage in genuine conversation by asking follow-up questions.

()

01 Jane: (showing the slide with the discussion questions) The topic for this week
is family. We're gonna do some speaking activities. | am gonna give you some
questions to talk about in groups. (Read the questions) Do you have any
brothers or sisters? And follow-up questions. How many cousins do you have?
And follow-up questions. Do you live with your family? And follow- up
questions. Which sounds better to you- being an only child or having lots of
brothers and sisters? Why? So, here are some conversation questions? [ wanna
do an example with the follow-up questions. So, Student 3, can you ask me
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question #1, please?

02 Student 3: Question 1?7 03 Jane:! Just ask me.

04 Student 3: Do you have any brothers or sisters?

05 Jane: Yes, I do. I have one brother and one sister. Now, can you ask me a
follow-up question? A connected question?

06 Student 3: How many cousins do you have?

07 Jane: No, can you ask me about my brother and sister? 08 Student 3: Ah!

09 Jane: Yeah, yeah.

10 Student 3: What's your brother doing these days?

11 Jane: Umm, my brother, he’s living in London. He's working in a call center?

12 Student 3: Umm.

13 Jane: Can you ask another follow-up question? Same kind of thing? 14
Student 3: Ah (struggling)

15 Jane: Maybe ask about my sister? Maybe more about my sister? 16 Student 3:
Then, what's your sister doing these days?

17 Jane: Um, my sister is working as a computer programmer. She's in Australia.
Ok, ok. Thank you! This is the example of the follow-up questions, ok? So, if
someone tells you they have brothers, then ask them about their brothers.
Just ask more questions, ok?

()

Jane's initiation prompted Student 3 to generate these follow-up questions. Jane
instructed Student 3 on the concept of follow-up questions and demonstrated how
he could formulate them. This serves as an illustration of the teacher-
centered/directed IRE approach as a mechanism for fostering students' engagement
in speaking activities.

Including this example, the teacher-dominant IRE/IRF sequences as productive
moments for students’ learning of speaking will be shared. Educational implications

will follow.
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QuizN: A Promising Gamification Tool for Enhancing Vocabulary

Learning in EFL Classes

This research explores how incorporating gamified educational technology
activities, specifically using QuizN, impacts vocabulary improvement and examines
language learners' attitudes towards them in college English as a Foreign Language
(EFL) reading classes. By integrating game elements such as competition and
rewards, the goal is to make learning vocabulary enjoyable and encourage active
engagement among learners. The study focuses on freshmen in general English
courses to assess the effects of gamification on vocabulary achievement,
motivation, and class satisfaction. Pre- and post-test scores were compared
between two groups using statistical analysis. Additionally, surveys and interviews
were conducted with 31 students in the experimental gamification class. Findings
suggest that both groups improved their scores over time due to continued
exposure to texts. Qualitative analysis of open-ended questions and interviews
revealed that the QuizN gamification environment boosted students' motivation to
learn vocabulary and their satisfaction with the activities. However, there was no
significant difference in vocabulary achievement between the two groups during the
short experimental period. Nonetheless, integrating gamification via smartphones as
educational technology for college students offers a promising avenue for modern
EFL teaching and learning. The study provides recommendations and suggestions
for further research in this area.
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This session explores the transformative role of generative Al in digital English
education, highlighting how it can redefine learning experiences and pedagogical
methods. Generative Al, leveraging models like GPT and BERT, is not merely a
technological upgrade but a paradigm shift in educational practices. It enables
personalized learning pathways by adapting content to individual proficiency levels
and learning styles, making education more accessible and effective. We will also
discuss strategies for effectively integrating Al tools into existing educational
frameworks to maximize benefits. The session will cover the integration of Al into
existing educational frameworks, offering strategies to harness its benefits
effectively.
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An Analysis of Young Korean EFL Learners' Receptive Knowledge of

Different Types of Collocations in Aural and Written Modes

Sodam Park

(Hankuk University of Foreign Studies)
Hyunsook Yoon

(Hankuk University of Foreign Studies)

This study is an endeavor to measure and compare young Korean EFL learners’
receptive knowledge of aural and written collocations. The study defines
collocations as combinations of words whose frequency of co-occurrence is
significantly higher than by chance. 80 Korean EFL learners (aged 11 to 12 years
old) participated in the study and were asked to complete aural and written
receptive collocation tests that included different types (e.g., lexical vs grammatical
collocations, congruent vs incongruent collocations, known-word-combinations vs
unknown-word-combinations) of collocations extracted from “Middle School and
High School Textbook Collocation Lists”. The tests included two different
meaning-recall questions (i.e., collocations in context, collocation-only) and
participants were asked to write down the meaning of the collocations after
listening (in aural mode) or reading (in written mode) the collocations. For
minimizing the testing effect, aural collocation tests preceded the written
collocation tests. In addition, the study tried to understand how the participants
perceived the aural and written form of collocations, with the help of semi
structured interview and a set of questionnaires following the written collocation
tests. The data of different modes of tests (i.e., aural, written, and contextualized,
collocation-only) were analyzed based on different types of collocations (i.e., lexical
vs grammatical, congruent vs incongruent, known-word-combinations vs
unknown-word-combinations). The study would give implications on teaching
different types of collocations for both aural and written collocational knowledge.

Authors

(1st presenter) Sodam Park is currently a PhD candidate in the department
TESOL (English Education) at Hankuk University of Foreign Studies.
sodam810@hufs.ac.kr

(2nd presenter) Hyunsook Yoon is a professor in the department of English
Education in Hankuk University of Foreign Studies. hsyoon3@hufs.ac.kr
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Two Types of Indirect Written Corrective Feedback, Revision, and L2

Development

Suh, Bo-Ram
(Gwangju National University of Education)

While a large body of written corrective feedback (WCF) research has
investigated the effects of different types of feedback on second language (L2)
development (see Bitchener & Ferris, 2012: Kang & Han, 2015), only a handful of
studies have addressed the relative effects of different types of indirect WCF (e.g.,
Ferris & Roberts, 2001: Robb et al., 1986; Suzuki et al., 2019). Furthermore, little is
known regarding whether requiring L2 learners to rewrite their first draft following
indirect WCF influences the effectiveness of feedback. The current study
investigates the effects of two types of indirect WCF - coded and uncoded
feedback - along with revision on L2 development. Eighty Korean EFL learners
from five intact classes at a university participated in the study. Five classes were
randomly assigned to a control group or one of the four experimental groups that
differed in terms of (1) the type of indirect feedback provided (coded vs. uncoded)
and (2) whether revision was implemented after the feedback session. The present
study employed a pretest-posttest design with two treatment sessions. A written
story-retelling task was used to measure development in learners’ ability to use
the target structure, the past counterfactual conditional. Results indicated that
both coded and uncoded indirect feedback were effective in improving learners’
ability to use the target structure compared to no feedback, but no significant
difference emerged between the two types of indirect feedback. Results also
revealed that coded indirect feedback alone, even without revision, was effective in
L2 accuracy development. However, uncoded indirect feedback appeared to have a
more substantial effect on L2 development when followed by revision compared to
when provided without revision. Implications are discussed in terms of theory,
pedagogy, and research methodology.

Author
Email: boramsuh@gnue.ac.kr

Bo-Ram Suh (Ph.D., Georgetown University) is an assistant professor in the
Department of English Education at Gwangju National University of Education. Her
interests include second language acquisition, instructed language learning, written
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corrective feedback, cognitive processes in language learning, technology-mediated
language learning and teaching, teacher education, and research methodology in
applied linguistics. Her research has appeared in such journals as Computer
Assisted Language Learning and Language Teaching Kesearch and in books
published by Cambridge University Press, Oxford University Press, and De Gruyter
Mouton.
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(2) a. Some or all of the students came.
b. Some, but not all, of the students came.
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(3) Some of the students came to the party. In fact they all came.
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(4) a. Bob sometimes went to school(A& =& 3t=: DSI)

b. Bob went to school at least once and possibly all the time(always).

~ Bob didn't always go to school.
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A Study on the Foreign Accents of Chinese English Learners

Yuying Kang
(Datong University)

Foreign accents of Chinese English learners (CELs) are one of the challenges
for them in English learning. This research focuses on the foreign accents of CELs
and their pronunciation learning. The research questions are as follows: 1. What
pronunciation errors can be marked as foreign accents of CELs? 2. Which
pronunciation errors: suprasegmental or segmental errors, are much more salient
as an indicator of foreign accents of CELs? 3. Is it a unique Chinese accent or a
combination of different foreign accents for CELs? 4. Is there any discrimination
against the foreign accent of CELs? 5. Is it necessary to reduce a foreign accent
in a globalization context? The attitudes toward CPH, the language environment,
and the feasibility of the learning goal of a natural-like accent will also be
explored. This research is qualitative research, based on the interviews of 9 native
English teachers and 20 Chinese English teachers. Nvivol2 and ChatGPT are used
to make codes based on themes and analyze the data. Results are as follows: CELs
have challenges from both segmental features and suprasegmental ones: vowels
and consonants, pauses, rhythm, speech rate, tone, and intonation. Most
interviewers agree that there is a unique Chinese accented English, and a few of
them believe that different regions in China will show different features of their
accents of English. Some of the errors are regional errors due to the dialects, not
national errors due to the Mandarin for CELs. When rating foreign accents, the
global accent is more salient than the regional accent. Most of them disagree that
there is discrimination against foreign accents. English as a Lingua Franca is more
tolerant of varieties from different countries under the context of globalization.
Foreign accents are no longer something embarrassing but more a representation
of one’s cultural identity and social belonging. Some teaching methods and
implications for future pronunciation learning and teaching are also provided in
this research.

Author

Yuying Kang is a lecturer of the Business English department at Datong
University in China. Her research area is on phonetics, phonology, and English
teaching and learning. She has published one paper in the KCI journal on listening
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Patterns of Voice: A Model-Driven Analysis of Opinion-Based

Argumentative Texts from Korean University Students

This study aims to analyze structures of argumentative texts written by Korean
university students using a systematic framework for meaning-making. It also
seeks to investigate the differences between successful and unsuccessful pieces of
work. The participants were thirty-five students in the English department, and
80% of them were sophomores. The data comprised the students argumentative
writing about social issues. The analysis of the written texts was based on Toulmin
(2003) model, which includes six elements of argumentation: claim, data, warrant,
backing, qualifier, and rebuttal. The findings revealed that most students used the
three basic elements, claim, data, and warrant, reaching to 78.9%. However, the
second elements, backing, qualifier, and rebuttal, appeared in a small proportion.
These findings reflect that the majority of the students grasped the basic elements
of argumentative writing. This study concludes that Toulmin elements provided
insufficient evidence to differentiate the overall quality of writing. Instead, it
appears that the scores of writing derive from the meaning-making in the texts. It
is the responsibility of writing teachers to provide students with a content- and

language-integrated instructional approach for meaning-making in a given context.
Author

Dr. Younghwa Lee is a professor in the Department of English at Sun Moon
University. She obtained her Ph.D. from Lancaster University, UK. Her research
interests lie in the EFL writing, which focuses on the practices from socio-cultural

perspectives, writer identity, and macrofunctions of language.
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The Impact of Guilt and Shame on EFL Learners' Self-Assessment of
English Proficiency: A Comparison between College and High School
Students

Jeonga Kim
(Chonnam National University)

This study aims to examine how different negative emotions experienced in
English learning affect EFL learners’ self-perception of English competency. It also
aims to identify differences in these experiences between high school and college
EFL learners. Four negative emotions in Korean EFL learners were explored: guilt
for incomplete or unsuccessful tasks, shame for English incompetency, detachment
(avoidance) of tasks, and externalization (blaming others and bad luck). High
school EFL learners (n=140) and college EFL learners (n=104) responded to survey
questionnaires on their English competency and negative emotions. The reliability
of the variables was assessed to rule out inappropriate items. Correlations among
the four emotions and between self-perception and the emotions were then
identified using jamovi 2.3.21, an R-based statistical program. The findings reveal
both similarities and differences that exist between high school and college EFL
learners. The analysis of correlations among the four emotions revealed interesting
patterns. In both groups, higher shame was associated with decreased detachment
and increased externalization. Conversely, higher guilt was linked to decreased
externalization. Differences emerged in how guilt relates to shame: higher guilt in
high school learners coincided with higher shame, while no such correlation was
found between these emotions in college learners. Additionally, in high school
learners, increased detachment led to increased externalization. Interestingly, no
correlation between these two variables was observed in college learners. A distinct
pattern emerged when examining the relationship between self-perception of
English competency and the four negative emotions. Both groups exhibited a
similar pattern: learners with higher self-perception of English competency
reported a greater likelihood of experiencing guilt and externalization, but a lower
likelihood of experiencing shame and detachment. Intriguingly, detachment is even
not statistically correlated with self-perception in college learners. The most
significant difference between the two groups lies in the most influential variable:
guilt is the most powerful variable for high school EFL learners, while
externalization has the strongest effect for college EFL learners. These findings
suggest that negative emotions, particularly guilt and externalization, can play a
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positive role in English learning by motivating learners and facilitating high
self-esteem.

Author
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University. She specializes in teaching English grammar, and academic and
scientific writing. Her research interests encompass discourse analysis, language
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factors and self-perceptions of EFL learners (L2 selves), and writing strategies
using Al tools. Dr. Kim holds a Ph.D. in English Linguistics and Communicative
Disorders. She employs both quantitative and qualitative methodologies to explore
the complexities in language teaching and learning.
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Effects of TTS and ASR App-based Corrective Feedback Activities on
College Students' English Pronunciation Intelligibility

Recent L2 pronunciation studies have shifted focus to prioritize intelligible
pronunciation in English education rather than perfect pronunciation (Derwing &
Munro, 2015, 2022), emphasizing a ‘realistic” approach (Levis, 2020, p. 20).
However, as several challenges remain in EFL classrooms such as large class sizes
and limited English exposure (Thomson, 2013), integration of Text-to-Speech (TTS)
and Automatic Speech Recognition (ASR) apps has been recommended to address
these challenges, aiding self-directed learning (Van Lieshout & Cardoso, 2022).
However, the technological limitations of each app prompt further pedagogical
investigations into enhancing their efficacy with human corrective feedback (Evers
& Chen, 2022).

This study investigates the effects of TTS and ASR app-based human corrective
feedback on college students’ English pronunciation intelligibility. A total of 22
Korean college students participated in the study over 12 weeks, using the TTS
app Naver Papago and the ASR app Google Meet. The research questions of this
study are as follows: (1) How do TTS and ASR app-based human pronunciation
corrective feedback affect college students’ pronunciation abilities?, and (2) What is
the impact of TTS and ASR app-based human pronunciation corrective feedback
on the affective states of college students?

To address these questions, experimental group 1 (peer corrective feedback) and
experimental group 2 (combined peer and teacher corrective feedback) participated
in pre- and post-pronunciation assessments. Expert raters evaluated the
participants’ pronunciation intelligibility based on a 7-point Likert scale rubric, and
an ASR app called Google Translate was employed as a partial assessment aid to
collect word recognition rates. Additionally, student surveys were collected to
examine attitudes towards English pronunciation education and TTS and ASR
app-based corrective feedback learning sessions.

The results revealed that integrating combined peer and teacher corrective
feedback with TTS and ASR app learning facilitated pronunciation performance,
resulting in more intelligible pronunciation and positive attitudes. This suggests
that EFL students can benefit from human corrective feedback when practicing
pronunciation with guidance from teachers in TTS and ASR app-based learning

activities.
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A Bibliometric Analysis of Artificial Intelligence and Teachers Research

Artificial intelligence (AI) has become increasingly ubiquitous in various fields,
including language learning and teaching. Therefore, a comprehensive
understanding of the existing research landscape regarding Al usage and language
learning teaching is essential for informed decision-making and effective
implementation. This study aims to address the extensive arguments about
adapting and utilizing Al technology in education, systematically analyzing and
examining research articles dealing with Al and language teachers simultaneously.
The study specifically considers articles published globally from 2020 to 2024. The
researcher screened the 4,382 articles collected from Web of Science, Science
Direct, [EEE, and EBSCOhost using the PRISMA 2020 framework. After a manual
screening process, 41 papers were chosen. Nevertheless, the number of articles
gathered using the framework needed to be increased for a comprehensive
analysis. Hence, the researcher gathered 589 publications from the Web of Science
that specifically address the overarching subject of "Al and teachers" and the
specific focus of "Al and language teachers." The researcher conducted a visual
analysis of literature articles using Cite Space and VOSviewer. Subsequently, the
researcher identified extremely productive journals, papers with high output,
collaboration patterns, places with significant article activity, and prevailing
subjects in this field. This research will promote the in-depth exploration and
efficient implementation of Al in language teaching, providing valuable insights for
educators, policymakers, and practitioners. By understanding the dynamics of Al
and language teachers, stakeholders can make informed decisions regarding
curriculum design, teacher training, and technology integration.
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Experiencing Real-World Learning through PBL in EFL College Reading

Classes Based on Learner Perceptions

Qul4
(gt )

olg8t
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o

This study aimed to explore EFL college students' perceptions of Problem-Based
Learning (PBL)-based collaborative writing activities in their general English
courses and assess the extent to which these activities enhance their writing skills.
A total of 93 students from three classes, called College English, participated in the
study. Data collection involved a main survey and students' reflective journals,
enabling both quantitative and qualitative analysis. Findings indicated that the six
PBL-based collaborative activities increased interest and satisfaction levels in the
class, with a majority of students reporting that improvements in their English
writing skills were facilitated through these activities. Responses from open-ended
survey questions and reflective journals highlighted the benefits of PBL-based
collaborative activities. Benefits included authentic English vocabulary acquisition,
enjoyment derived from collaboratively solving new authentic problems, a sense of
achievement from presenting collaborative writing outcomes, and building new
friendships through interactions while experiencing the real world in an

English-friendly environment.
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The Effect of e-book Reading Activities on Basic English Literacy and
the Learning Attitudes of Middle School English Underachievers

Ryu, Shinah
(Kongju National University)
Bae, Jiyoung
(Kongju National University)

This study attempted to investigate whether there was a change in the
underachievement patterns of 4 middle school students after experiencing e-book
reading classes. These students lacked basic English literacy due to various factors
such as home environment, lack of systematic English learning experience, and
lack of confidence. Research classes were conducted for a total of 24 sessions,
averaging 3 times a week with 30 minutes per session. The classes took place over
a period of approximately 3 months, from November 2022 to January 2023. Eight
e-books were used from the Little Birdie Books series on the EBS English website.
During the study, the focus was on how e-book reading activities affect phonics,
reading fluency, vocabulary, reading comprehension ability, and learning attitudes
of middle school English underachievers. Word tests, basic literacy pre/post tests,
affective domain checklists, and teacher observation evaluation papers were used
as evaluation tools. As a result of conducting research classes, it was found that
reading activities using e-books had a positive effect on the phonics and reading
fluency of students with low English ability. Furthermore, improved phonics
knowledge and reading fluency led to positive changes in their vocabulary as well.
Also, the activity of interpreting sentences while reading e-books helped students
improve their reading comprehension ability. All of these developments helped to
increase the self-directedness, interest/motivation, and confidence of the students

with underachievement.
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She finished her master's course in English Education at Kongju National
University. Her main research interests include L2 teaching and learning skills and
strategies, second/foreign language acquisition, and technology-assisted language
learning.
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Using TalkPal Al as a Motivational Tool

Melanie Piacente
(SUNY Binghamton)
Hoekyeung Kim
(SUNY Binghamton)

This presentation will demonstrate how to utilize Talkpal Al as a motivational
tool across three different EFL groups: adult learners, middle school students with
lower proficiency , and middle school students with intermediate levels. Each group
has wunique characteristics and interests, necessitating tailored teaching
modifications to maximize engagement and efficacy.

Talkpal Al provides immediate feedback and is easily accessible especially for
those without access to an English speaker. The purpose of using Talkpal Al is to
offer more authentic opportunities for English learners to practice their speaking
skills. The presenters will share teaching lessons and teaching activities with
Talkpal Al used for the three different groups. Additionally, the responses from
students and teachers through critical reflection after using talkpal Al will be
presented with pedagogical recommendation. The presentation will highlight this by
tailoring the content and delivery to resonate with specific interests and
demographics, educators and classroom teachers can reach the full potential of
Talkpal Al to inspire and empower learners across different age groups and
backgrounds.
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University of New York with an imminent graduation date of August 2024. She is
also currently a native-English teacher at an all boys  public middle school in o4
and has been since August 2023. She also has previous teaching experience in
New York through a public school district utilizing content-based instruction by
teaching English, math, social studies and science to adult English Language
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Motivation to Learn English among today’s Adult Korean Learners of

English: from Motivational Dichotomies to a Continuum Perspective

G Yeon Park
(Korea National Open University)
Yunjoo Park
(Korea National Open University)

Motivation plays a crucial role in language learning, particularly for adult
learners. This proposal aims to explore the nuanced landscape of motivation
among adult Korean learners of English, moving beyond traditional dichotomies to
embrace a continuum perspective. Drawing on theoretical frameworks such as Deci
and Ryan's (1985, 2000, 2012, 2014) intrinsic-extrinsic motivation dichotomy and
Gardner and Lambert's (1972) integrative-instrumental motivation framework, this
study examines how motivation to learn English evolves and manifests among adult

learners.

Method:

The study involved 336 undergraduate students and 25 graduate students from
an English department at a National Open University in Korea. Undergraduate
students were surveyed regarding their English learning motivation based on the
traditional two-fold dichotomies, while graduate students provided qualitative
insights into their lived experiences of learning and using English.

Results:

Findings from the undergraduate cohort revealed a predominant focus on
instrumental motivations, such as obtaining a degree and pursuing careers in
education or international settings. In contrast, graduate students showcased a
more complex motivational landscape, with motivations spanning from personal
fulfillment to professional advancement and societal contributions. Moreover, their
narratives highlighted the coexistence and interplay of previously distinct
motivations, suggesting a continuum perspective.

Implications:

This study contributes to a deeper understanding of English learning motivation
among adult Korean learners. By acknowledging the continuum perspective,
educators and policymakers can design more nuanced and effective language
learning programs that cater to the multifaceted motivations of adult learners.
Additionally, this research underscores the importance of incorporating learners'
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lived experiences into motivational frameworks, offering insights into the dynamic

nature of motivation over time.

Keywords: English learning motivation, adult learners, intrinsic motivation, extrinsic
motivation, integrative motivation, instrumental motivation, continuum perspective,

qualitative research.
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Whose the Killer?: Korean College Students’ Discursive Constructions
of “Killer Questions” in Korean College Entrance Exams through a

Discursive Psychology Approach

Jae-hyun Im
(Daegu National University of Education)

This study applies discursive psychology to examine how Korean college
students majoring in English education utilize various interpretative repertoires in
discussing their perceptions of the “Killer Questions” in the English section of the
Korean college entrance examination. The investigation focuses on their discursive
constructions concerning the validity of claims that several questions are overly
challenging for Korean high school students. Contrary to the widespread belief, the
findings indicate that these students largely reject the notion that the questions are
excessively difficult.

The analysis of spoken discourse data identifies three primary interpretative
repertoires employed by the students. First, the Preparation and Capability
repertoire is used to argue that with proper preparation during high school,
students are equipped with an ability to handle these questions, suggesting that the
perceived difficulty or what is described as “Killers” is manageable rather than
inherent. Second, the Academic Rigor repertoire supports the idea that the
challenging nature of these questions is essential for the exam to serve as what
the exam is supposed to do, serving to effectively distinguish between academically
disciplined and prepared students and those not based on their abilities. Third, the
Political Influence repertoire suggests that the debates surrounding these questions
are more influenced by political agendas than by educational standards, which
indicates that the “Killer Questions” discourse is shaped by political rather than

academic concerns.

By utilizing linguistic and cultural resources, the students contest the perceived
unfairness of the “Killer Questions,” illuminating how educational debates are often
entangled with broader social and political contexts. This research highlights how
educational assessments are perceived and rhetorically negotiated by those directly
affected and experienced, offering insights into the complex interplay between
education, language, and politics as well as personal experience.
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